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More than half of UK children do not read in their spare time, surveyr...
National Literacy Trust says families and schools need resources to
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“Just 2in 5 (43.4%) 8- to 18-year-olds told

readin gm otivation and us in early 2023 that they enjoyed reading in
en g ag ement. their free time. This is the lowest level of
reading enjoyment we have recorded since
2005.”
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Reading motivation, engagement and positive outcol

Behavioural engagement: Time
spent reading

Cognitive engagement: Cognitive
effort/implementation of strategies Positive outcomes:
Reading and

language skills,
knowledge,

Intrinsic

reading
motivation

Affective engagement: Readers’
emotional response to the text

wellbeing,
empathy,
perspective taking,
identity, etc.

Social engagement: Discussing
and sharing texts with others

References: Clak TeravainerGoff,2018;Eekhofet al.,2022; Lee et al., 2022; McGeownal.,2020; McGeowr& Wilkinson,2021;Mol
& Bus, 2011; Miyamotet al.,2019;Schiefeleet al.,2012; Taboadaet al.,2009; Torppaet al.,2019;Tosteet al.,2020;Vezzalet al.,2015



Love to Read: Development and Evaluation

Development Evaluation

Phase 4:
Evaluation

Literature review: : - 6 week feasibility
Recruitment of 6 study, 4 schools, 425
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Love to Read: Programme
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Unit 3. Access

Teacher definition:

Children have regular and easy
access to books at school which
reflect their interests,
preferences, abilities, lives and
experiences

Child definition:

| can access books | enjoy

Research insights:

Children are more motivated to read when they have access to 3 wide range of reading
materials {Gambrell, 2011}, but specifically reading materials which reflect their lives,
interasts, preferences and abilities (MoGeown & Wilkinson, 2021). However, inegualities
in access to books persist. For example, in the UK, 2 guarter of disadvantaged primary
schools in England do net have a library and 40% of primary schools reported having no
dedicated school library budget [Tyler Tedd, 2021). Furthermore, inequalities in access to
books are refiected in children’s homes; children from higher income families are more
likely to have books at home (Clark et al., 2021 than children from lower income families.
In addition inequalities are reflected acress different communities (Meuman & Celano,
2001) as are the use and availability of public libraries to support children's reading
practices. Therefore, good knowledge of resources to freely increase access to books is
important (see Access classroom activities section and McGeown & Wilkinson, 2021, for
suggestions).

Reading aloud to children is one way to increase their access to 3 wide range of reading
materizls (Gambrell, 2011), exposing children to more diverse books and authors than they
would naturally encounter. Furthermore, reading aloud allows children to access more
challenging books; books that they may not be able to read independently with the level
of fluency required for deep engagement {Cremin et al., 2014). In addition, creating links
with the public libraries can facilitate greater access to books for children.

Insights from children:

Seeking children’s opinions and experiences is essential to understand each of the Love to
Read principles from their perspectives. In the development of the Love to Read

Firstly, children found it easy to access books in school that they enjoy when the school has
3 variety of genres and there is good availability of bocks. They also said that experience
of reading can enhance access but that restrictions in what was available to them and time
to ghgsg made it difficult for children to access books they would enjoy. Children suggested
teachers can improve access to books by using pupil voice to ask children about their
reading preferences and purchase new books to refiect this.

on the shelf, even if you
don't really like them™

"I think they
should do what
we're doing now,

they should maybe
ask o kid's

Activities: Fidelity / flexibility

Activity A.2_ Ask Us Our Opinion

= "Ask Us Our Opinicn™. Take a class survey on your students' favourite genres,
books and authors. This could be extended to & class discussion about the quality
and access of books in your class/school and how to work collectively to improve
provision. See resource Access2.

Activity A 3. Library Audit

= Carry out a current library sudit to evaluate whether school book provision
reflects the interests, lives, preferences and abilities students in your school. Ask
children to be involved in looking through your library collection, removing
outdated books or those in poor condition - old, tattered beoks can put children
off reading —unless they are favourite reads! The school provision of books should
look s exciting and inviting as possinle.

Read aloud in dass (Key Point 3)

Reading sloud a wide range of high-guality bocks gives children access to books they might
not be able to read independently. Reading aloud also gives children access to more diverse
books and suthors than they would naturally read themselves.

Activity A 4_Whole dass read

= Introduce a class vote on the next ‘whole class read’. The class teacher selects five
books in advance (perhaps based on children’s recommendations, but also
ensuring diversity/representation] and reads an extract of each one, then the
books are left in the classroom and children are encouraged to pick them up and
read extracts before the final vote. Allow children to vote anonymously it they
wish. Introducing this, slongside teacher favourite reads {i.e., books you know
they'll lovefthink are important for them to access) ensures children also have a
53y in the whole class reads.

Activity A 5. Online read alouds
= Draw upon external sources of support to access readily available read alouds (2.8,
Authors Live, cBeebies]. In addition, parents, teachers or people from the
community (e.g., lollipop man/lady, local supermarket/shop) may also want to
create their own recorded read aloud




Love to Read: Resources

ASK US OUR OPINION! % ASK US OUR OPINION! @

If you could choose books for your school,
what would you pick?
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KNOW YOU!

ALL ABOUT ME!

When it comes to reading,
my teacher should know this about me:

Is there anything else you'd like to tell
your teacher about the books in school?
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AcCcCess

Children have regular and easy acc
to books at school which reflect thel
Interests, preferences, abllities, lives
and experiences.

Alignswith previous research
highlighting the importance of qualit
book provision for motivation
(Gambrel] 2011;Mahasnehet al.,
2020; McGeown & Wilkinson, 2020




Love to Read: Perspectives and experiences

“this term we started
to go to the library,
and the library books
I really enjoyed
them”

"l liked the Love
to Read project
because the
teacher let us
pick stuff for the
library"




Choice

Children have choice over their
iIndependent reading activities;
schools have the structure, and
children have the skills, to ensur:

WI22RQ O6A PSPPI ¢
aligned) readingchoices.

AGiving children control of their
Independent reading activities throu
choice is central to supporting motiv.
to read (Guthrie et al., 2004; 2007;
McGeown & Wilkinson, 2021).




Love to Read: Perspectives and experiences

"I liked that we
could discover new
things what we
liked. | found out
that | quite like the
diary kind of books,
which I didn't know
I liked before™

"l used to just like pick
up a book and look at
the front cover and be
like, ‘Oh, that's
interesting’. But now
when I pick up book |
look at the front
cover... | think about
what story could be
about...”

"l used to not read
books, and I've
started to like books
more and more ...
because I've found
books that | like!”




Time

Children have regular quality
time to read books they engage
with in school and ahome.

ATime spent readingooks predicts
growth inreadingskills (Guthrie et
al., 1999Mol & Bus, 20117orppa
et al., 2019, van Bergen et al.,
2020), however depth of
engagement is also important
(Miyamoto et al., 2019).




Love to Read: Perspectives and experiences

"I used to like
never read, |
would just like
play with like toys
before I went to
bed and now that
I've like, stared
reading I read
books every night
when | go to bed"”

"From the Love to Read "I go to the

now I have a different library every
opinion, now I keep Friday now after
reading books before | swimming and
go to bed, even though get lots of books

I've never done that” out”




Connection

Children can access and choose boo &
and book reading activities, which are
Per_sonall relevant, and relevant to
heir readinggoals.

A Charactersind stories which feel personal
relevant lead to enhanced enga?emen;,w
the text Calarccet al., 2017} dzl' Y Aadd:
Cremin,2021Qatley 2016).

A Childrenare more engaged when reading
the books they read, and the readin
activities they participate in, align with the
reading goals EGuthrle et al., 2007;
McGeown et al., 2015; 2020; 2021).




Love to Read: Perspectives and experiences

"for me reading isn’t
just a thing you do
anymore, it’s sort of
like another life”

"Before I just
thought that
reading was like,
you read a book
and then you finish
the book, but now I
feel that you can
like think a lot more
about the book and
like relate yourself

"I think I'm a lot more
into the world of the
book, and like the
characters, so I think
that’s probably one thing

"I feel like you to the characters ., .
. . it’'s helped me with, cause
almost like connect and the storyline
, when I used to read, |
more to the and stuff’

h ters"” never really got into the
characters books™




Social

Children have the time, skills and
confidence to share and discuss b
with others.

ASocial readi_pgf environments and infori
Q221 0t f_{r%_Agz ONXD |
O2 Y Y dzy EremirietalQ) 2004).

A Socialnteractions may including talking
about books with others (i.e., friends, |
teachers, familyetc), reading or sharing
books with others, sharing writing abol
books with othersGambrel] 2011; Gutr
et al., 2000; 2007).

AHowever not all children naturally enjo
gggl%l reading interactions (Guthrie et



Love to Read: Perspectives and experiences

"I like how the "I think it made me
Love to Read more confident
project made me reading out loud to

. like my friends and the
more like teacher”

encouraged to talk
about reading,
because I used to
think it was a bit
weird to like
reading [...] but
now, dfter Love to
Read project, it's
encouraged me to

"I felt more
confident discussing
it with other people,
because me and my
friend used to talk
more about

actually just like, different things I ﬁke: reading wft'h
than books, but now my friends, and it's

encourage others we talk about what helped me find the

to read as well” right book for me"

we read"”




Success

Children have a range of rich and
diverse positive reading
experiences, can set meaningful
goals and can recognise their
growing success agaders.

APerceptions of success are central to
theories of re_ad_lng motivation gR\éan 8
Decj 2000;Widfield& Eccles, 2000).

AReading skill has been widely cited as
Important for reading motivation and
engagementosteet al., 2020, van
Bergen et al., 2020).

AHowever, a broad conceptualisation of
success IS |mgortant (McGeown &
Wilkinson, 2021).

© Love 10 read



Love to Read: Perspectives and experiences

"The ‘what makes a
successful reader
discussion really hit
home for some
children. It's not
just the kids who
read the massive
Harry Potter books
that are good
readers!!”

"What is a
successful reader?
This activity worked
well on post it notes
and allowed for
anonymity and lots
of discussion”

“I think that the
love to read
just like showed
us the better
sides of reading
not just that
you had to do it
for your
homework, you
could actually
do it as a like
hobby and

stuff"”

"for our SEN child to
really be like | love
reading now, I will sit
and read, is amazing”

"l used to just think
that | wasn’t that good
at reading and | could
only read short
stories. But when |
started reading bigger
books, | realized that
you achieve it if you
put your mind to it"

“Probably cause I've now like experienced what
reading, and how fun reading can be, and it’'s
yeah. It’s just been a lot more fun ever since"




Love to Read: Resources

SUCCESS

I have positive reading experiences
and feel | am developing as a reader.
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L ove to Read: Evaluation

4 UK schools (3 England, 1 Scotland: 18 classes, 425 children)

Aim:
Toevaluate theacceptability and feasibilityof the Love to
Read programme in primary schadhssrooms

Additional aims:

1) Tounderstandd S| OK S NE | pgrBpectiviéshahdR NB v Q &
experiencef the Love to Read programme
2) To evaluatehangesh Y OKAf RNBYy Qa NBIF RAyY 3
motivation/engagement as a result of the programme




