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Love to Read



UK context

Issue

Å/ƘƛƭŘǊŜƴΩǎ ǊŜŀŘƛƴƎ ŀǘǘƛǘǳŘŜǎ ŀƴŘ 
engagement are at an all time 
low (Clark et al., 2023).

ÅAbsence of robustly evaluated 
research-informed pedagogy 
designed ǘƻ ƛƴŎǊŜŀǎŜ ŎƘƛƭŘǊŜƴΩǎ 
reading motivation and 
engagement.  

Based on n = 64,066, aged 8-18



Reading motivation, engagement and positive outcomes

References: Clark & Teravainen-Goff, 2018; Eekhofet al., 2022; Lee et al., 2022; McGeown et al., 2020; McGeown & Wilkinson, 2021; Mol
& Bus, 2011; Miyamoto et al., 2019; Schiefeleet al., 2012; Taboadaet al., 2009; Torppa et al., 2019; Tosteet al., 2020; Vezzaliet al., 2015



Love to Read: Development and Evaluation

Phase 1: 

Research input

Literature review:

- Relevant 
theory/research

- Links with curricula

SIX PRINCIPLES

Phase 2: 

Child input

Individual and group 
interviews (n = 59, 4 UK 
schools) to seek 
ŎƘƛƭŘǊŜƴΩǎ ǇŜǊǎǇŜŎǘƛǾŜǎ 
and experiences.

Phase 4:

Evaluation

- 6 week feasibility 
study, 4 schools, 425 
pupils

- Mixed methods

- Implementation and 
effectiveness

Phase 3:

Teacher/expert input

- Recruitment of 6 
teachers

- Co-design online 

- Practice partner 
input

- PROGRAMME 
DEVELOPED

Preregistration: https:// osf.io/5ztjk Preregistration: https:// osf.io/xsjhc Preregistration: https:// osf.io/qvuka

Development Evaluation

Open research:

https://osf.io/5ztjk
https://osf.io/xsjhc
https://osf.io/qvuka


Love to Read: Programme
Activities: Fidelity / flexibility



Love to Read: Resources



Access

Children have regular and easy access 
to books at school which reflect their 
interests, preferences, abilities, lives 
and experiences. 

Aligns with previous research 
highlighting the importance of quality 
book provision for motivation 
(Gambrell, 2011; Mahasnehet al., 
2020; McGeown & Wilkinson, 2020)
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Love to Read: Perspectives and experiences



Choice

Children have choice over their 
independent reading activities; 
schools have the structure, and 
children have the skills, to ensure 
ΨƎƻƻŘΩ όƛΦŜΦΣ ǎƪƛƭƭ ŀƴŘ ƛƴǘŜǊŜǎǘ 
aligned) reading choices.

ÅGiving children control of their 
independent reading activities through 
choice is central to supporting motivation 
to read (Guthrie et al., 2004; 2007; 
McGeown & Wilkinson, 2021). 
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Love to Read: Perspectives and experiences



Time

Children have regular quality 
time to read books they engage 
with in school and at home. 

ÅTime spent reading books predicts 
growth in reading skills (Guthrie et 
al., 1999; Mol & Bus, 2011; Torppa
et al., 2019, van Bergen et al., 
2020), however depth of 
engagement is also important 
(Miyamoto et al., 2019).
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Love to Read: Perspectives and experiences



Connection

Children can access and choose books, 
and book reading activities, which are 
personally relevant, and relevant to 
their reading goals.

ÅCharacters and stories which feel personally 
relevant lead to enhanced engagement with 
the text (Calarcoet al., 2017; YǳȊƳƛőƻǾłand 
Cremin,2021; Oatley, 2016).

ÅChildren are more engaged when reading if 
the books they read, and the reading 
activities they participate in, align with their 
reading goals (Guthrie et al., 2007; 
McGeown et al., 2015; 2020; 2021).
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Love to Read: Perspectives and experiences



Social

Children have the time, skills and 
confidence to share and discuss books 
with others.

ÅSocial reading environments and informal 
ōƻƻƪ ǘŀƭƪ ǘƻ ŎǊŜŀǘŜ ΨǊƛŎƘƭȅ ǊŜŎƛǇǊƻŎŀƭ ǊŜŀŘƛƴƎ 
ŎƻƳƳǳƴƛǘƛŜǎΩ όCreminet al., 2014). 

ÅSocial interactions may including talking 
about books with others (i.e., friends, peers, 
teachers, family, etc), reading or sharing 
books with others, sharing writing about 
books with others (Gambrell, 2011; Guthrie 
et al., 2000; 2007).   

ÅHowever not all children naturally enjoy 
social reading interactions (Guthrie et al., 
2007).
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Love to Read: Perspectives and experiences



Success

Children have a range of rich and 
diverse positive reading 
experiences, can set meaningful 
goals and can recognise their 
growing success as readers.

ÅPerceptions of success are central to 
theories of reading motivation (Ryan & 
Deci, 2000; Wigfield& Eccles, 2000).

ÅReading skill has been widely cited as 
important for reading motivation and 
engagement (Tosteet al., 2020, van 
Bergen et al., 2020). 

ÅHowever, a broad conceptualisation of 
success is important (McGeown & 
Wilkinson, 2021).
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Love to Read: Perspectives and experiences



Love to Read: Resources



Love to Read: Evaluation
4 UK schools (3 England, 1 Scotland: 18 classes, 425 children)

Aim: 

To evaluate the acceptability and feasibility of the Love to 
Read programme in primary school classrooms

Additional aims:

1) To understand ǘŜŀŎƘŜǊǎ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ perspectives and 
experiencesof the Love to Read programme.

2) To evaluate changesƛƴ ŎƘƛƭŘǊŜƴΩǎ ǊŜŀŘƛƴƎ 
motivation/engagement as a result of the programme 


